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CHAPI'ER I 
STATEMENT OF PROBLEM AND JUSTIFICATION 
The problem is to construct a series of exercises designed to improve 
high-school students' ability to read and interpret figurative language. 
In constructing these exercises the writer will accept Knight and Traxlerts 
definition of figurative language as any expression which is not literally, 
. 1/ 
word for word, true.- lbilever, only three types of figurative language 
will be included in the exercises. These are figures of speech, general 
tone cr feeling, and literary allusion, a form of figurative language 
involving reference to literary, historical, Biblic8l, or mythical 
characters and occasions. 
Woodring says that :m8.n would be unable to express his feelings if he 
2/ 
wrote solely in literal language.- Armstrong states that high school 
3/ 
studer.ts have great difficulty in interpreting literary allusions.- Knight 
and Traxler point out that figurative language is not just decoration in 
w 
writing. It is a necessary part of the lfhole. The field of reading 
labeled "literature 11 is packed with figurative language, but high- school 
l/Pearle Knight and Arthur Traxler, Read and Comprehend, Little, Brown and 
Company, Bosmn, 1937, p. 195. 
2/Carl Woodring, 110nomatopeia and other Sounds in Poetry," College English, 
January, 19.53, p. 210. 
3/David T. Armstrong, "Literary Allusions, "English Journal, Apri~ 1945, 
p. 218. 
~Pearle Knight and Arthur Traxler, Develop Your Reading, Little, Brown and 
Company, Bosmn, 1941, p. 218. 
2 
students meet it also in magazines, newspapers, and adVertisements. 
Obviously if the student is to read intelligently, he nmst be able to 
interpret tone, figures of speech, and literary allusion. Any teacher of 
high-school English is aware that many students cannot do this. Ability 
to read figurative language, therefore, is a skill which nmst be taught. 
At the present tiime there is no set of exercises on the high-school 
, level for teaching ability to handle literary allusion or tone. A limited 
rrumber of textbooks on the high-school level offer exercises for teaching y 
the ability to interpret figures of speech. The exercises presented in 
these books are extremely limited in scope. Therefore, the writer feels 
I 
I 
I 
II ~ 
1: 
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I 
I 
that it is necess~ to construct a series of exercises to teach the ability I 
to read figurative language. 
I 
1/Carol Hovious, Following Printed Trails, D. C. Heath and Company, New 
York, 1936, pp. 302-333. 
Pearle Knight and Arthur Traxler, Read and Compr-ehend, Little, Brown and 
Company, Boston, 1937, pp. 195-203. 
Ullin Leavell and Mathilda Bailey, M:!.stery of Reading, Books 7 and 9 , 
1American Book Company, New York, 1951, p. 65, p. 79. 
Frieda Radke, Living Words, Odyssey Press, New York, 1940, pp . 151-163. 
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CHAPI'ER II 
REVIEW OF RESEARCH 
II 
1. figures of Speech 
:I 
II 
II 
II 
One of the earliest of reading textbooks on the high-school level, \1 
1/ 
1 Following Printed Trails, devotes a chapter to figures of speech.- The 1\ 
I II 
11 
exercises includ~ (1) finding figures of speech in cliches and song titles, II 
(2) completing cl.iches, (3) locating similes and metaphors, (4) seeing 1\ 
images induced by figures of speech, (.5) interpreting proverbs, ( 6) com- \1 
\, pleting similes, (7) usi.ng figures of speech in description, and 
(8) paraphrasing. 
Knight and Traxler include in their book Read and Comprehend three 
2/ 
, types of exercises on figures of speech.- The first is recognition, the 
second differentiating between different figures of speech, and the third 
paraphrasing figures of speech into .litera.l language. 
3/ 
In Living Words Radke suggests six tyPes of exercises.- These are 
(1) rephrasing cliches, (2) completing similes, (3) making up metaphors to 
I describe given nouns, (4) finding metaphors and similes, (.5) completing 
I 
. sentences with comparisons, and (6) finding figures of speech in the 
1 ·"Picturesque Speech" section of the Reader 1 s Digest. Radke states that 
, figures of speech are often found in old sayings, slang and cliches, 
y'Carol Hoviou s, op. cit., pp. 302-333. 
I . 
y'Pearle Knight and Arthur Traxler, op. cit., pp. 19.5-203 
ll 
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3/F.rieda Radke, op. cit., pp. 1.51-163. 
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newspaper headlines, adv~tising, and literary prose and poetry. 
figures of speech are touched briefly in a series of three vmrkbooks 
1/ 
by Leavell and Bailey. The book for the ninth grade - gives practice II 
,I in locating and identifying similes, metaphors, personification, and 
2/ 
apostrophe. The book for the seventh grade - follows a similar pattern 
but is limited to similes and metaphors. Both books contain a short 
ex~cise in completing similes and metaphors. I 
3/ 1 
In a textbook for college students Altick includes a chapter on tone.- I 
In this book the exercises on figures of speech stress the student t s 
1 awareness of the appropriateness of a particular figure, the consistency 
of an extended figure, and the author 1 s attitude that lies behind the 
f:Lgure. 
!±/ 
A plan for teaching figures of speech suggested by Murphy involves 
having the students keep notebooks containing definitions and examples of 
different figures of speech. She points out that the students must realize 
the purpose for learning figures of speech. Her three reasons are (1) to 
aid in t he int~pretation of implied meanings, (2) to develop the use of 
figurative language in student writing, and (3) to avoid ridiculous or 
bfUllin Leavell and 113-thilda Bailey, Mastery of Reading, p. 65. 
I . 
1
; y'Ullin Leavell and Mathilda Bailey, Mastery of Reading, p. 79. 
2/Richard Altick,.- Preface to Critical Reading, Henry Holt and Company, 
Nffif York, 1946, pp. 202-266. 
!±(Margaret Jvfurphy, 11 figures of Speech with a Plan of Class Procedure, n 
Grade Teacher, April, 1950, p. 52. 
1/ 
figures of speech ani those who have not is marked. 11 -
Scott-Thomas suggests that having students change a poem to prose and 
then back to poetry of a different form is one method of helping them 
2/ 
understand figurative language.- She also utilizes a list of figurative 
slang phrases as a starting point in teaching poetry. "This emphasizes 
the fact that slang, like poetry, is based on comparisons, that its 
'H 
effectiveness depends on suggestion. 11 
A. J. Harris states in his book How to Increase Reading Ability that 
I the best way to develop understanding of figurative language is to give 
I 4/ 
practice in paraphrasing.-
I 
I 
!I 
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In 194 7 Ready constructed a set of exercises to improve students 1 il 
5/ I. ability to use imagery and figurative language in written description.- \ 
, In 1949 these exercises were tried experimentally on eighth and ninth grade \1 
. 6/ ,1 
classes by Goss.- He reports that in both grades a significant gain in \! 
\I 
II 
' the use of imagery and figurative language in written description was made I . . . 
I by the experimental group. Exercises which involved figures of speech 
1 were (1) differentiating between similes and metaphors, (2) completing 
I 
similes, (3) composing metaphors using specifi c v erbs as a basis, 
YI.oc. cit. 
y'I.ois Scott-Thomas, 11 Poetry for Technological Students, 11 College English, 
March 1953, pp. 349-51. 
2/Ibid.' p. 349. 
!!/I.ongmans, Green and Co., New York, 194 7, p. 367. 
2f'Wilhelmenia Ready, A Method for Teaching the Imaging Process to Improve 
Descriptive Ability, Unpublished Master's Thesis, Boston University, 1947. 
§/Warren Goss, An Evaluation of a Method for Teaching the Imaging Process 
to Improve Descriptive Ability, Unpublished Master •s Thesis, Boston 
University, .1949. 
- --- -==-- --
(4) locating wOI!-ds 1-rith onomatopoetic effects, (5) writing sentences using 
a list of onomatopoetic words, and (6) filling in blanks in sentences with II 
II onomatopoetic words. 
2. Tone and Literary Allusion 
There have been several published attempts to teach the ability to 
1 interpret figures of speech. However, the only published exercises the 
author has been able to find which deallvith literary allusion and tone of 
a selection and are suitable for use at the high-school level are found in y 
Altick's book, Preface to Critical Reading. Per-tinent to this stu.d:y are 
,, 
I 
I 
I 
I 
I 
J the section on symbols (1-rords which have fairly constant connotative mean- 11 
I ~~ 
ings) and the section on literary allusion. The exercises on symbols ~~ 
1 require the student to (1) interpret the author 1 s feeling and the general 
tone of the selection by noting symbolic words used, (2) give the usual IJ 
meanings of a group of symbolic words, and (3) explain the extended symbol- ~; 
ism of a selection. The exercises on literary allusion require the student I 
to (1) explain the meaning and effect of allusions in a certain selection; 
(2) give the connotative meanings of a list of names from mythology and 
jl ancient history; (3) give the rource, possilile present-day use, and effect 
·I 
II 
of another list of names and phrases; and (4) interpret a poem containing 
many literary allusions. 
I 
1 3. Imagery I 
I Imagery and figurative language are closely related. The ability to 1 
I) appreciate figures of speech in reading often requires the ability to I 
' receive sensory images from the printed page. If a student cmnot visualize ~ 
I 
'I 
7. 
narid wastes" or a II sluggish brown eddy, 11 he obviously -vrl.ll not be able to 
'I 
II appreciate the metaphor: the people "poured in a sluggish brown eddy over 
Neither will he gain any pleasure from 11 
1/ 
the arid wastes of the lowlands."-
sentences such as this: Nimes "yawns under the arching trees of the Rue 
Catinat and gazes out on the still waters with half closed eyes through a 
2/ 
veil of dust. u-
I 
l 
M:lst of the research on imagery has been done on the elementary school jl 
ll level. However, certain results of this research are pertinent to this 
study. 
Variation in Imagery Ability.--Ability to form mental images has been 
found to vary widely among children in grades three through eight. Miller 
states that a widespread difference in imagery ability exists at grade 
3/ 
II 
'I 
I 
!I 
\I 
• 
1 three.- Reilly reports a wide variation in imagery ability in grades four, 11 
'
1 
five, and six. W Holmes found much variation in mental imagery ability in I\ 
5/ §/ 7/ 8/ II 
grades seven and eight.- The studies of Shoulberg, Reilly,- Clough,- ' 
YRobert J. 
I Po 101. 
g/Ibid., p. 
Casey, Four Faces of Siva, Blue Ribbon Books, New York, 1929, 
39. 
the Third Grade Level, A 
il 
\! 
II 2/Helen G. Miller, An Evaluation of Imagery at 
Determination of Its Stabilit and Reliabilit 
Boston University, 19 3. 
Unpublished Master's Thesis, 'I . 
5/Everett Holmes, An Analysis of Mental Imagery ±n Grades Seven and Eight, 
Unpublished Master's Thesis, Boston University, 1952, p. 43. 
6/ Joan H. Shoulberg, A study of the Relationship of Visual e to 
~mprehension, Unpublished Master's Thesis, Boston Un:hr ersity, 19 ·2, p. 31. 
I/Eileen Reilly, lac. cit. 
~Vida Clough, An Analysis of Mental Imagery in Children's Silent Reading, 
Unpublished Master 1 s Thesis, Boston University, 1943, p. ll$. 
l 
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y gj 
Walsh, and Holmes indicate that as a group girls have consistently 
better mental imagery than ooys. If we assume that this wide range of 
ability is also present at the high-school level, it will be necessary to 
provide preliminary exercises in imagery before work can be done with 
figurative language. 
Imagery Ability and Interest in Reading.--In a study conducted in 
grades four, five, and six Clough found interest in reading and imagery 
3/ 
ability highly related.- On the same grade levels Reilly found a 
significant difference between imagery scores of pupils who like to read 
4/ 
and pupils who · do not.- However, in a study conducted with college 
students Driscoll found that the correlation be~feen imagery ability and 2/ . . 
voluntary reading l-7 as low. Barrett states that 11the need for mental 
I 
II 
I 
I 
jf 
i! 
I 
imagery to promote better readers is not knowtl. The need for mental imagery ! 
to promote interest in reading seems to be necessary. If the mind can pro..;. 
duce rich mntal pictures then the reading experience would be that nmch 
6/ 
richer for the reader."-
-
Imagery Ability and Mental Age.--The relationship be~~een mental 
1 Y Jobri WalSh, Mental Imagery and Its Relationship to other Factors in 
Grades Five and Six, Unpublished Master 1 s Thesis, Boston University, 1953, 
p. 48. 
g/Everett Holmes, op. cit., p. 45. 
d/Vida Clough, loc. cit. 
WE:ileen Reilly, loc. cit. 
2./ Adele Driscoll, A Survey of Mental Imagery Accompanying Silent Reading 
of College Students, Unpublished D:>ctoral Dissertation, Boston Un:iv ersi ty, 
1 1952, p. 7o. . 
6/Francis Barrett, A stuqy of Mental Imagery Through Detailed ~estioning, 
Unpublished Master 1s Thesis, Boston University, 1952, p. 54. 
!- _.,._ - - - -
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'I 
imager,y and mental age has not yet been determined. Results of studies 
y y 2.1 w 21 
conducted by Brennan, Baldwin, Clough, Walsh, and Tappin indic~e II 
no significant correlation bet1-reen the t1-ro. However, studies by Holmes, 
7/ y 21 
Miller, Waterhouse, and Driscoll indicate a slight relationship 
between mental imagery and mental age. The highest correlation reported 
1-ras an r of .531 foti.nd by Driscoll in a study with college students. 
Imagery Ability and Comprehension.--The effect of imagery ability on 
comprehension is still unknown. Brennan found no significant correlation 
!!21 
between imagery and comprehension in the primary grades. Shoulberg 
11/ 
found no significant correlation in grades three, four, and five.-
Neither did Tappin find a significant correlation in her study conducted 
Primary Children, 
3. 
y'Helen R. Baldwin, et al., An Analysis of :Mental Imagery in Grades Two, 
Three, Four, and Five, Unpublished Ms.ster 1s Thesis, Boston University, 
1953, p. 102. 
J/Vida Clough, loc . cit. 
!±/John Walsh, op. cit., p. 47. 
' 2/Doris A. Tappin, Problems Involved in the :Measurement of Imagery in the 
· Seventh and Eighth Grades, Unpublished }:Taster's Thesis, BostOn Uiliversity, 
1953, p. 45. .. . 
§/Everett Holmes, op. cit., p. 44. 
1/Helen G. Miller, op. cit., P• 37. 
I 
t 
!!\ ycharles Waterhouse, An Investigation of the Relationship Betw·een M3ntal 
, Imagery and Written Recall in the Eighth Grade, UnpUblished Master's Thesis, I 
Boston Un:tv er si. ty, 1953, p. 48. . \I 
2/Adele Driscoll, op. cit., p. 69. 
10/Elizabeth Brennan, op. cit., p. 42. 
11/John H. Shoulberg, lac. cit. 
.o 
I' 
y 
on the seventh and eighth-grade levels. Waterhouse, however, reports a 
2/ 
correlation of • .524 at the eighth-grade level,- while Driscoll:reports a 
' correlation of . 31111 .83.5 between imagery and comprehension at the college level.- . 
An Attempt to Teach Imagery Above tre Flementary School Level.--In 
I: 
reporting a study -..n.th an adult group Wavle says "one feels certain that, 1' 
I 
except in rare cases, the faculty of mental imagery is a skill which can be II 
4/ 
taught. rr- She lists attention and practice as the most 
. 2.1 
' in teaching imagery. 
important factors 
,, other methods suggested are (1) enriching 1vord 
li 
I meaning, (2) using imagery in writing, (3) practice in observation, (4) in- 1 
creasing the background of experience, and (5) drawing. 
!/Doris A. Tappin, loc. cit. 
g/Charles Waterhouse, loc. cit. 
~Adele Driscoll, op. cit., p. 69. 
!±/ Arda S. \-Tavle, A Sb.l. dy of Mental Imagery in Silent R 
Master's Thesis, Boston University, .1940, p. 63. ead~ Unpublished 
2/~., p. 64. 
I 
I 
I 
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CHAPTER III 
OUTLINE OF PROCEDURE 
I 
l 
'\ 
" 
'-
1 
II 
il 
I 
·I ,, 
In planning the exercises the author has divided the area of figurative 'j 
language int o three parts--figures of speech, literary allusion, and tone. 
A fourth section, imagery, has been added to preface the exercises on 
figures of speech. 
I 
,I 
\ 
I 
Ex.ercises in :imagery 1-rill deal primarily with the ability to visualize, I• 
although examples of other sense images will be included. This limitation 1! i! 
1 
has b een m.de because (1) the 't-Tork with imagery -will serve oD:cy as an 
introduction and (2) visual imagery is the most frequent type of imagery 
' required for full appreciation of figures of speech. 
Since unnecessary labeling of the many figures of speech only confuses 
and discourages students, the second group of exercises will include 
, practice with only similes, metaphors, and personification. The first two 
types are taught in almost all the existing textbook exercises on figures 
of speech, and the author feels that personification occurs often enough 
in reading matter to be included. 
The third group of exercises will cover rome of the common historical, 
mythological, literary, and Biblical allusions. Since allusions are 
prevalent in figures of speech, these exercises will supply additional 
practice in that area. 
The ability to determine the general tone of a selection requires the 
'I I, 
II 
~ 
1\ 
I 
II 
II 
r II 
" li 
1\ 
1\ I 
I 
I 
I 
i 
I. 
ability to cope with both figures of speech and literary allusion. For 
this reason the author feels that tone should be taught in the concluding 
exercises. This last section will deal v-rith connotative meanings of words, 
the writer's attitude tovrard his topic, and the general feeling or tone of 
a selection. 
,, 
ij 
II 
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SEQUENCE OF LESSONS 
Secti on 1 Section 2 
Lesson 1 2 3 4 1 2 3 4 5 0 7 8 9 10 ll 12 
TOPIC 
Imagery X X X X 
Identifying 
Figures of Speech X X X X . 
Writing 
Figur es of Speech X X X X 
Interpreting 
Figures of Speech X X X X X 
.. 
Literary 
Allusion II 
Connotative 
Meanings of livords 
Attitude of the 
\-Triter X X 
General feeling 
or Tone 
(concluded on next page ) 
. I J.L 
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SEQUENCE OF LESSONS (concluded) 
section 3 Section 4 
lesson 1 2 3 4 ~ 6 7 1 2 3 4 ~ 6 7 
TOPIC 
Imagery 
Identifying 
li'igures of Speech 
Writing 
Figures of Speech 
Interpreting 
Figures of Speech X X X 
Literary 
Allusion X X X X X X X 
Connotative 
Meanings of Words X X X X 
Attitude of the 
liriter X X 
General feelilg 
or Tone X X X 
-
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To the Teacher 
This workbook has been designed to build skill in reading figurative 
language. The exercises are divided into four sections: (1) imagery, 
(2) figures of speech, (3) literary allusion, and (4) tone. 
The section on imagery serves as an introduction to figures of speech, 
1 for although the primary purpose of the exercises is to create an awareness 
of imagery, many of the sentences used as practice material include figures 
I 
of speech. 
The actual exercises on figures of speech stress only similes, metapharn, 
and per oonification. The writer believes that introduction of additional 
" types of figures of speech at this point would only confuse the student. 
The literary allusion exercises contain allusions to fairly familiar 
historical, mythical, literary, and Biblical people and happenings. The 
emphasis in the section is on making the student conscious that many 
I 
authors use allusion. In addition, the exercises provide more practice 
' -viith figures of speech. 
The group · of exercises on tone introduce two ne1-w topics and also serve 
1 as a review. stress is placed on the importance of connotative meanings 
of words and the attitude of the ~uthor . 
A key of suggested anm-wers is provided so that the student may work 
independently on some exercises. other exercises require class discussion 
and teacher guidance since they necessitate much subjective judgment on the 
part of the student. 
I 
li 
II ,, 
II 
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The ansvrer key is only a guide for the student. The purpose of the 
vmrkbook is to stimulate thought and discussion. In most instances there 
is no one correct ansvrer, and students should be encouraged to exchange 
ideas. 
The following exercises have no answer key and require discussion. 
Imagery--aJJ_ four lessons_ 
figures of Speech 
Lessons S, 6, 7 (composition) 
Lesson 12 (interpretation) 
Literary Allusion 
Lesson S (composition) 
Lessons 6, 7 (composition and interpretation) 
Tone 
Lesson 2 (interpretation) 
Lesson 4 (composition and interpretation) 
These thirty lessons are only an introduction to the study of 
figurative language. l>bst students will need ImlCh additional practice. 
It is possible, however, that the results of the pre-test will show that 
a few students are so advanced that they need only a small number of 
I 
_j_ 
selected exercises. Additional methods for supplying practice in handling 
figurative language are suggested belov-r. The teacher w.rill be able to think 
of many others. 
Suggested Activities 
Imagery 
1. Have the students suggest actors of stage or screen to play parts in 
plays the students have read. 
2. Plan a display of student drawings which illustrate books they are 
-
. . ·~-
reading. These might be pictures of main characters, the story setting, 
or high--lights of the plot. 
Figures of Speech 
1. Plan a display of net-.rspaper headlines 1-.rhich contain figures of speech. 
This might also be cbne 1-.rith song titles. 
2. Keep a list of figures of speech heard in conversation. This could be 
limited exclusively to slang phrases. 
3. Have students set up a bulletin board display of pictures with student 
-vrritten figures of speech for captions. 
Literary Allusion 
1. L:>cate literary allusions in advertisements and keep a class scrap book. 
2. Keep a "literary allusion dictionary 11 containing words which· stem from 
people or happenings of the past. 
3. Have individual students perform as experts on specific types of 
allusion--sources from mythology, history, and so on. 
Tone 
1. Collect different newspaper accounts of the same incident and compare 
the tone. 
2. 1-lcite two or more accounts of the same incident making a deliberate 
attempt to change the tone. (For superior students.) 
3. Collect from many different magazines advertisanents for the same 
commodity (not necessarily the same brand) and note how the tone of 
the advertisement is adjusted to the type of reader each magazine 
usually has. 
:2 
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.Answer Key for Tests 
Pre-test 
A. 
1. s 
2. 1'1 
3. s 
4. X 
5. p 
B. JIVthology History Uterature 
1. g 1. c 1. d 
2. d 2. j 2 • . h 
3. i 3. a 3. f 
4. a 4. g 4. a 
5. 1 5. e 5. 1 
6. b 6. d 6. c 
7. j 7. 1 7. j 
8. f 8. i 8. e 
9. h 9. b 9. i 
10. c 10. k 10. g 
c. 
1. c 
2. b 
3. e 
1. b 
2. e 
3. a 
1. d 
2. a 
3. c 
Final Test 
A. B. 
1. M 1. satiric 
2. s 2. humorous 
3. X 3. n:wst erious 
4. M 4. gay, joyous 
5. p 5. powerful, full of life ~ 
I 
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II To the Student 
!I 
This is a book to help you get mor e enjoyment :from what you read. 'I It li 
l; 
I 
is not a book to teach comprehension or speed. But if you do the lessons 
1 carefully, you ivill probably understand better what you read; and you may 
do m me ldn:ls of reading considerably faster than you do norr. l 
Al~hough some things that you read are strictly factual (your chemistry !i 
1 or algebra book), nmch of your reading requires that you use your imagi-
I nation. ~'llien you read a novel, or a poem, or even your history book, you 
I 
, nmst do more than look at words and 11read" sentences. To understand all 
that the author has written you must read with your imagination as well as 
your intellect. 
You can consider this book an oil can for the joints of your 
1 
imagination. The amount of oil that is necessary depends on how unused 
II 
'I 
II 
' or rusty the joints are. I Whether or not the oil lands in the correct place ll 
depends on you "1-rho hold the can. jl 
;I 
I 
II 
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PRE-TEST 
A. 
Some of the follovring sentences contain figures of speech. In the 
space provided write "S," "M," or "P" to shaw whether the figure of speech ~~ 
h · fication If there is no figure of 1 ::e:c::l::e~;:e::, 0~:~.: in the ~ace provided. 1\ 
\I 
1. Some people arelike blotters--they soak it all in and get it all 
backwards. 
2. The great wineglass elms dripped shadows on the roof. 
__ 3.. . His conscience was as clear as good flying weather. 
4. 
5. 
He slowly turned the package over and over and studied the wrapping 
carefully. 
The vreather cracked a frosty whip over the northern part of the 
state. 
Tell in your ovm vmrds what the following selection means. You should 
1 include '\'That is happening, i-Jho is imrolved, where it is taking place, and 
I 
1\ 
what kind of a student Herbie is. 
11 Now, 11 said Mrs. Garldn, 11I shall raise these maps that cover 
the blackboard. Do not start writing until I give you the signal." 
Africa and Asia rolled up at her touch, revealing the naked face 
of Fate. Ten questions w·er e hand-pr inted on the board in blood-red 
chalk. 1tJhite chalk was good enough for every other day in the year-._ 
in f act, it 1-vas much mere readable than the colored--but the scarlet 
queries added a nice touch of terror. · 
11Begin! 11 barked the teacher. 
I 
! 
Herbie Bookbinder danced through the examination in half t he 1 
allotted time. Fis frivolous mind, barren of the useful facts of I 
batting averages and league standings, was a weed patch of foolislmess I 
like infinitive clauses and subjunctive moods. He settled back to I 
enjoy the luxury of doing nothing vrhile others sweated. SuddenJ.y 
J 
PRE-TEST 
. . 
from behind him came a hardly audible 11 Pss-s-tl 11 \"lith the caution of 
a cat preparing for a steep jump, he very slightly leaned back his 
head to acknowledge the signal. 
-Herman \.Jouk, From The City Boy 
PRE-TEST 
Tell in your own words what the follmving poem means. 
the words tent, roof, or prayer. 
Creeds 
Friend, you are grieved that I should go 
Unhoused, unsheltered, gaunt. and free, 
Jtr cloak for armor--for my tent. 
The roadside tree; 
.And I--I lmow not ho"i<T you bear 
A roof betw:i..:x:t you and the blue. 
Brother, the creed would stifle me 
That shelters you. 
Yet, that same light that floods at dawn 
Your cloistered room, your cryptic stair, 
Wakes me, too--sleeping by the hedge--
To morning prayer~ 
--Karle 1rfilson Baker 
lli not use 
I 
11 
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PRE-TEST 
I ,.. •, 
. - ' I 
B. 
Below in colUilUl A are ten names from mythology. In colUilUl B are 
1
• descriptions. Match the descriptions in colUilUl .B vlith the myt,hological 
', names in column A. 
1-1· 
I 
'1 _2. 
_3. 
_4. 
_s. 
_6. 
,, 
1-7· 
I 8. ,-
lj _9. 
A 
Narcissus 
Bacchus 
Tantalus 
Prometheus 
styx 
Olympus 
Hydra 
Cerberus 
Elysium 
10• lethe 
I 
1: 
I 
I 
I 
j: 
h 
B I 
a. stole fire from heaven to give to 
I 
man ,j 
b. home of the gods 
1: 
I 
c. river of forgetfulness 
\I 
d. god of wine II 
e. goddess of wisdom I' 
f. three-headed dog guarding gate to 
Hades 
I g. youth in l<We vJi th his mm image 1 
h. paradise ~I 
i. permanently placed close to food 11 
and water but not able to reach t he l 
j. many-headed mo~ster I 
I 
I' 
f 
PRE-TESI' 
In column A are ten names from history. In column B are descriptions. 
futch the descriptions in column B with the names in column A. 
A B 
Greek philosopher 
li 
l. Alexander the Great a. I 
2. Joan of Arc b. irwen ted moveable type for printi~~ 
_3. Aristotle c. conquered the eastern w-orJd 
II (336-323 B.C.) 
4. Balboa '! 
d. Hife of Henry VIII (beheaded) 
_5. Disraeli 
e. British statesman 
6. Anne Boleyn 
f. looked for the Fountain of Youth 
7. John Wilkes Booth 
g. discovered Pacific Oc'ean 
8. Beau Brunnnell 
h. famous Pilgrim 
9. Gutenberg 
i. English fop and society leader-
10. Cheops 
j. French national heroine 
k. built greatest Egyptian pyramid 
1. assassin of Lincoln 
I 
I 
I 
I· 
I 
!I 
I 
PRE-TEST 
! :··.· \ 
I . '· ~ · i 
In column A are references to literature. In column B are the sources J' 
,, Hatch t he sources in column B with the references in column A. 
II 
I 
A 
1. tilting at windmills 
2. a pound of flesh 
_3. between Scylla and Charybdis 
4. somewhere over the rainbow 
5. like an albatross around his 
neck 
6. this above all 
_7. as wise as Solomon 
8. I 11 just growed" 
9. Open Sesame 
10. a cheshire-cat grin 
a. 
b. 
c. 
d. 
e. 
f. 
g. 
h. 
i. 
j. 
k. 
1. 
B 
'Jhe Wizard of Oz 
A Tale of Two Cities 
Hamlet 
Don Quixote 
Uncle Tom's Cabin 
Odyssey 
Alice in 1-londerland. 
The Merchant of Venice 
11Ali Baba and the Forty 
Bible 
1he Caine Mutiny 
"The Rime of the Ancient 
Thieves 11 
Marineru 
I 
I 
I 
I! 
1: 
I, 
I 
I 
I 
I 
I 
I 
I 
I 
I, 
I 
I 
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·PRE-TEST 
'.. ; 
c. 
Following each set of three paragraphs you are given some words which 
1 describe tone or -general fe eling. Indicate the tone of each paragraph 
' by writing the appropriate letter in the space provided. There are three 
" separate sets of paragraphs. 
Mu'y Q. Blank, senior at Thistown High School, has been a-.-;arded 
-a $1.50 scholarship to be applied on tuition at the college of her 
choice. This award was announced yesterday during the Senior Day 
activities at the high school. 
Yesterday was Senior Day, and Mary Q. got the scholarship. You'd 
--think she might have expected it, but honestly, I thought she was going 
to faint right off her chair. It isn't that I don't think she deserved 
it. Anybody -viho' ·s cbne nothing but study for four years ought to get 
something. But wouldn•t you thinl( that they'd give it to someone lfho 
isn•t quite so one-sided? 
Yes, sir, Mary Q. got that scholarship. I always lmew she -would, 
11 --but you can tt go around saying things like that. Yes, sir. That's 
going to help a lot next year. Cumquot College is a fine school. M3ry 
Q. picked it out her self. 
a. concerned b. jealous c. informative 
d. happy e. proud 
II 
I 
I~ 
I 
II 
I 
II 
II 
I 
I 
I 
I 
II 
' 
' I 
II 
PRE-TEST 
last night in the fieldhouse the ~vildcats from the tiny tmm of 
--Gr:owl bared their fangs and snatched the state championship. Playing 
before a capacity audience, the Wildcats snarled and fought their -v;ay 
to an unquestionable victory. 
Charlie Blank looked around at the nine faces trying to hide 
' -disappointment. It 1-ras bad enough to lose the championship, but to 
lose it because he, Charlie Blank, had fouled out in the third quarter--
that was enough to make you sick! .And he hadntt fouled that ~vildcat; 
he hadn•t; he kneiv he hadn 1t. The nine disappointed faces began to 
blur·. 
The parking lot attendant lifted his eyes to the heavens and tried 
once more to yell directions over the frantic horns and the exuberant 
shouts of drivers. A dozen paper streamers swept around his head and 
t v-Tined over his ears. Seventeen state tournaments had mellowed the 
parking lot attendant. He took a deep breath and tried again. 
a. resignation b. biased reporting c. informative account 
d. anger e. despair 
.u 
~ 
II 
!I 
PRE-TEST 
Charlie · looked at the car and sighed. It did look much better 
--uithout fenders; the motor no longer rattled; and it was his, all his. 
}frs. Blank looked at the week's washing and sighed. If this kept 
--up, Charlie would just have to wash his own clothes. No human being 
had any right to get things that dirty. Why, he even had automobile 
grease on his SUnday shirt l 
Ivfr·. Blank tripped over the fender i n the middle of the garage 
--floor and. landed on his hands and lmees in a pool of oil. Y.lr'. Blank 
did not sigh. 
a. irritation b. informative c. rage 
d. pleasure e. resignation 
\\ ; 2 
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Personal Television 
Pictures are a part of your daily life. How well you see those 
pictures depends on whether or not you are really looking at them. (\ve 
will assume that the television set is adjusted correctly.) Posters, 
movies, and television surround us, but they must be looked at to be seen 
1 and enjoyed. You as a spectator are required to put forth real effort in 
. order to take advantage of the multitude of pictures available to you. 
II 
;I 
I 
II 
II 
1: 
II 
II I 
II 
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,, 
II Not just the 
Books offer I 
Books offer you a multitude of pictures, too. 
' illustrator's drawings--th~ are like the posters and movies. 
you word pictures, a lcind of personal television. The author writes the 
script and sees his stage and characters as he writes. Instead of using 
electrons and coaxal cables w send his pictures across space the author 
uses pen and ink. You, the reader, on the receiving end must form your 
own pictures. This process makes reading a "personal" television. 
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Lesson 1 
Seeing pictures that an author sends sometimes takes practice. 
Here are three -vrays to send the same picture. 
Channel 1--The trees had autumn leaves. 
What picture do you see? How is the reception? 
Is it clear or fuzzy? Rolf many details can yru see? 
Channel 2--The trees had red, yello1-v, and orange leaves. 
Can yoo see more details than the last time? 
Do you see color or black and white? If you see 
more this time, underline the 1-1ords that made the 
picture clearer or mdr'e detailed. 
Channel 3--The trees were a ragbag of color. 
What picture did you see this time? Clearer? 
l~re details? Better or worse reception? 
If yoo sal·T a better picture this time, underline 
the words which helped you. 
Draw a c:ircle around the channel which gave you the best picture: 1 2 
Now that you have your set warmed up, let 1 s try again. If you haven •t 
seen anything so far, try closing your eyes to eliminate interference. 
Channel 1--The water was still. 
Channel 2--No breeze rippled the dark water. 
Channel 3--The water lay gray and vrrinl<:led like an elephant •s skin. 
I 
It 
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Underline the words which helped you and draw a circle around the channel ll 
which gave you the best picture: 1 2 3. 
I 
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Now what do you see? 
lesson 1 
(cont.) 
Channel 1--The man had a grin you cou ld u se for a foot rule. 
Channel 2--He smiled. 
Channel 3--He had a wide grin. 
~fuic h channel 1ro uld you tune in for the best comedy shoirT: 1 2 31 
Underline the -vrords which helped you decide. 
Here 1 s a news program. 
Channel 1--Last night the east coast had a storm. 
Channel 2--Sleet wrapped the city in cellophane. 
Channel 3--The snmv has stopped in Boston, but sleet has made the 
sidewalks dangerous . 
~ihere do you get your best picture: 1 2 3? 
Underline the words that made it better than tre ,others. 
• 4 
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Lesson 2 
I 
' 
Let is creek your reception. After each word picture vll'ite down all the 
things that you see. Anything in your picture will do. Try to see as 
rrmch as you can. 
Example: 1-J'inter sits on the back porch in the form of a milk bottle 
and tips his hat to greet you. 
yellO'tv house in small town screened-in porch 
ice lifting bottle cap frost on windoHs 
child coming to take in milk boots on porch 
about nine years old wears red jacket 
The -vdnd was working madly to tidy up the whole outdoors. 
A ripple in the water brought a star to shore. 
\1 
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lesson 2 
(cont.) 
The heat ligh~t n ing uas taking pictures of a distant line of trees. 
1 It was a black chiffon night, soft and clinging. 
SnovT m-rirled like a dotted-swiss curtain in a stiff wind. 
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Lesson 2 
(cont.) 
1
The apple trees in full bloom looked like great bouquets held in gnarled 
hands • 
-----11 
------~ 
II 
t 
I 
. . ~7 
Lesson 3 
Are you as good at sending as you are receiving? Try malting up a word 
picture of your mm. Pick a subject that you can see easily like your 
own home, the hall at school, or a crov-1d at a basketball game. Write no 
more than three sentences. Try to be brief but make every word count. 
~fuen you have finished your -vrord picture give it to someone else and see 
if the other person can see the things you do. Try it yourself with 
another student's picture. 
Sender's picture: 
Receiver saw: 
'I 
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Lesson 4 
By this time you should be able to see pictures when you read. This is 
~ery important, for the ability to see these pictures makes most reading 
much more enjoyable. If you haven•t seen any pictures and have rea~ 
I 
I 
I 
I 
ll 
tried to, check vdth your teacher before doing any more exercises. EXperts i! 
at personal television can do more than see pictures. Many of them can 
hear sounds; a fet·T can taste, feel, and smell things. Try it your self. 
The bare bones of the tree cracked like witches• knuckles. 
Can you hear the limbs crack as the wind blows against them? 
The tree branch was a gymnasium of sparrows. 
Can you hear the birds? 
The air is peppermint cold in the nostrils. 
lli you feel the coldness? Can you feel the air that makes you 
gasp for breath? 
The carpet -vms scattered 1ri th a constellation of gardenias. 
Can yoo. smell the heavy, sweetish odor of the flowers? 
He lifted the ic.e-cold bottle of coke and drank half before stopping 
for breath. 
Were you drinking a coke, too? lli you know just hatv it tasted? 
1: 
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Can you hear, taste, smell, or feel anything when you read these sentences? ii 
Explain in a sentence just what television image you received. 
1. The w.ind snatched at the half-dry sheets on the clothesline. 
~ -- ----
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2. He ran his hands along the rough piece of cedar and thought of the 
tools he had forgotten to bring. 
3. Timmy settled himself happily in a corner of the kitchen and began 
to scrape the chocolate icing from the bowl. 
4. Never in my life had I seen a dog that was cswet and cold as this 
one was. 
5. Dismis sal bell on Friday--one thousand lockers slammed shut; 
one thousand pairs of feet danced down the hall. 
Being able to see, hear, taste, smell, and feel while you read vr.Ul make 
reading much more fun. But being able to see pictures is by far the most 
I important. As you go on from here try to see every i-rord picture. If you 
I can receive on more than one channel so much the better. 
I 
!, 
I 
' 
i' 
- t --
1 
1\ 
·I I 
I 
1\-- -
I 
I 
Imagine That~ 
\ 
Your imagination is a Honderful thing, but it mu.st be trained to 
respond at the right times. The small boy who tells his mother there is 
)t a hippopotamus in the front yard is definitely using his imagination. The 
architect who plans a new· building is using his imagination, too, but in a 
different way. Authors use their imaginations in still another way. They 
need to use their imaginations in order to write effectively. To enjoy what \! 
these authors write, readers mu.st also use their imaginations. Often this 
takes practice. 
In order to lmow when it is necessary to read Hith imagination -v;e mu.st 
consider t>.;o types of writing. ~ihen an author uses literal language he 
1 says exact~ what he means. You will find this kind of writing in your 
' bioloeY book. Example: Lobsters are closely related to both the fresh 
1
1vrater and marine crayfish. When an author uses figurative language he 
I calls on his ima.gina tion to help him say uhat he means. Example: The 
horse shoe crabs looked like heavily armored tanks. These tv1o kinds of 
writing often appear in the same paragraph. \Vhen you do not knov1 how to 
read ,,rith your imagination, you miss a lot that the author has to say. 
_.;..._ - --- ----
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Lesson 1 
Before you can decide when to read with your imagination, you nmst be able 
to tell the difference betv.reen literal writing and figurative writing. One 
very frequent type of figurative viTiting is the figure of speech. Here are 
some examples of figures of speech. 
The wrestler vras as big as a barn. 
Jack Frost painted the -vr.indows. 
She was a peach. 
I Here are the same examples in literal writing. 
The wrestler was an extremely large man. 
T'nere was · frost on the windows . 
She ~oras a grand person. 
Before each of the following sentences write· 111 11 if it is literal writing 
and "Fu if it is figurative writing. 
1. The vrind moaned. 
2. The sky was measled 'tiith dark clouds. 
__ 9. Bolivar was the George ~iashingto n of South .America. 
10. 111-W love is like a red, red rose. 11 
--------
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Lesson 2 
There are many different kinds of figures of speech, but 1-Te shall work 
vr.i. th only three of the most common. Here is the first kind. 
In the space provided write the tuo things that are compared and what they 
have in common. 
Example: The man was as ·ol d as the hills. 
' 1. His face was as red as a beet. 
2. Her dress was as fresh as a daisy. 
" 3 • The man >ias as dwnb as an ox. 
4. The 'man was as smart as a fox. 
I S. The girl was as happy as a lark. 
Things Compared Similarity 
Example: man-hills age 
l. 
2. I 
3. 
4. 
s. 
-
______ J 
;I 
----------------------------
This "l:lfpe of figure of speech is called a simile. Try making your own 
definition of a simile. Write it here. 
Check -vrith the answer key to make sure you are right. 
- ~..=-.----- ___:;..~~ - - -
Lesson 2 
(cont.) 
~ ' Here is the second kind of figure of speech. In the space provided ~vrite 
I the two things that are compared and what they have in connnon. These are 
more difficult because they involve a "mi ssing linlc. 11 What the tvro things 
I 
have in corrnnon is not stated. You must decide that yourself. 
I 
' Example: Her teeth Here pearls. 
1 1. Her hair was spun gold. 
I 
1 
2. The play was a hit. 
3. Baseball v.ras his favorite dish. 
I 
, 4. Casey 1rras a big wheel. 
5. The football player bulldozed his vray into the end zone. 
I 
Example: 
1. 
2. 
II 
'3. 
I 
Things Compared Similarity 
teeth-pearls whiteness 
JThis type of figure of speech is called a metaphor. Make your ovm 
definition of a metaphor. Write it here. I 
I 
---------------- 11 
---- ·---------- 11 
Be sure to check your definition. 
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Lesson 2 
(cont.) 
~ =- ------=-= ~ =--:;::;-
Here is the third type of figure of speech. Each of these sentences 
contains an idea or thing that is treated as a per son. In each sentence 
underline the idea or object that seems to act like a human being. 
Example: Nervous fingers of the windy day drunn:ned on loose window panes. 
1. The sand dunes were autographed by the wind. 
2. The elms go down Main Street arm in arm. 
' 3. The Wind sprinkled leaves around the lawn. 
4. The lakes vrere like scratch pads on which the winds scribble idle 
messages. 
5. The sea gave a long sigh and flopped a tired wave on the sand. 
This type of figure of speech is called personification. 
Make your own definition of personification. Write it here. 
II 
----------- --------11 
________________ !, 
Be sure to check to see 1-whether you are right. 
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Lesson 3 
,\ihen you learn to recognize similes, m~taphors, and personification, your 
imagination v-rill have an easier job. If you lmow what ld.nd of figure of 
1 speech you are reading, you will be able to tell what kind of work your 
imagination will need to do. In front of each of the following figures 
1 
of speech write nsn, nw •, or npn to show whether it is a simil e, metaphor, 
I 
I 
' or personification. 
1. 
I 
The puppy• s feet had thoughtfully anticipated the size he 'tvas going 
to be. 
!, 2. 
, -
_3. 
_4. 
_5. 
6. 
Starlings flew across the Sky like handfuls of black confetti. 
It was as long as a d~ without breakf~st. 
She talks in high gear and thinks in low. 
The wide-eyed dogwood looked about with a vThite stare. 
The dog had a black ice cube of a nose. 
__ 7. The tree shadows were putting on weight in the warm spring weather. 
8. It was one of those days when morning opened like an invitation. 
9. She gave the room a vacuum cleaner glance. ,-
___ 10. She had a voice as soft as the flow of altar candles. 
1 
___ 11. Occasionally a dark cloud would sneeze at us. 
_12. The gulls wer~ figure skating on the sky. 
___ 13. Father was as patient as a dusty Bible. 
_14. The automobiles were wagging their windshield wipers. 
1 
___ 1.5. Upon a dozen tracks gr eat engines, passive and alert as cats, purred 
and panted softly. 
_16. The baby stretched out her little l egs and offered me a bouquet. of 
toes. 
_17. The birch tree was peeling like a sunburned back. 
'---=---- ~--- -- ~=-..o =====-=~===~==-========='--
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lesson 3 
. (cont.) 
18. The country roads were cooling themselves among the trees. 
_19. The lakes were enameled lvith sunset. 
20. The ripple of the tide kept up a quiet conversation with the shore. 
--'--==-=- =--=----= 
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lesson 4 
Now that you have a reading acquaintance vrith figures of speech see if you 
can find some in paragraphs. In each of the following paragraphs underline I, 
1 the figures of speech and in the margin -vrrite 118 11 , 11!111 , or 11 P11 to show II 
whether the figure is simile, metaphor, or personification. The first I 
figure of speech is done for you. 
He looked across the field and thought about home. The kids 
would all be at the corner drug store drinking cokes and listening 
to the juke box. But this was no time to be thinking about the 
drug store. Here there were no flashing juke box lights, only the 
M rusty light of the autumn moon. 
The wind shuffled the crisp leaves and dealt them again. The 
boy shivered a little and turned toWard the house. A light in one 
of the downstairs windows winked twice and then went out. The boy 
moved faster. 
From his bedroom windo111 he could see the barn. It was sway-
backed like an old cow. Later on he'd lie in bed and watch the 
silver pepper of the stars. But first he had work to do. Alw·ays 
work. 
Before the sun had more than peeked over the horizon the old 
woman was calling him to breakfast. He rolled over and groaned. 
The old woman was bad enough to look at any time, but she 111as 
worst at breakfast. In the early morning she looked exactly like 
a cross pansy. 
If he could only be back home. There he could ride a .bus 
that bullied its 11ray through the traffic. Here he rode an ancient 
tractor that acted as if it had indigestion. This farming was hard 
work! 
'~-----'==-==--== -==--= -~-=-=-'--'-'=======-="-=== 
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Lesson 5 
, No one can ever completely understand the effort and achievement of others 
until he tries the same thing himself. Up to tl1is point you have been 
reading figures of speech. Now try writing some yourself. Perhaps you 
will not produce any masterpieces, but by making the attempt you will 
become more able to appreciate the work of authors who have succeeded. 
Complete these similes. Avoid using overworked expressions. Try to make 
a comparison that is new and appropriate. 
Example: as stubborn as vmlnut stains under finger nails 
1. as happy as 
2. as soft as 
3. as cool as 
4. as hopeless as 
5. as co lor ful as 
6. as difficult as 
I 7 • as eazy as 
8. as unpleasant as 
9. as unusual as 
lO. as slow as 
I II 
I 
II 
Lesson 6 
M:l.ke up a metaphor to describe:in some way five of the following poo ple, 
things, or situations. Each one has dozens of possibilities, but remember 
that each of your metaphors must contain an implied comparison. state the 
comparison after the metaphor. 
EXample : getting up 
The alarm clock blasted the family into action. 
(alarm clock - dynamite) 
1
1. plm;ed fields in the spring 
2. washing the family car 
3. basketball game with a big rival 
4. mountains in the West 
s. riding the school bus 
6. rush hour traffic in a big city 
7. cooking a meal for the first time 
8. street lamps in the rain 
- 9. learning to dive 
10. a four-yeaJ:>- old boy who has been playing in the mud 
=~=--'--- ----
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Lesson 7 
Choose any five of the following nouns and write a sentence for each one us- ~ 
ing personification. 
Example: fairness 
Fairness Should be an umpire 1 s right-hand man. 
1. snow or sleet 
2. breeze· or wind 
3. trees, grass, or flowers 
4. moon, stars, or sky 
5. car, bus, or truck 
honesty 
fear 
., 
1 
8. a school 
I 19. courage 
l 10. lake, river, or ocean 
Boston Uni vo r· ._; . 
.School of Edu ci:J:c. "'} ' 
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lesson 8 !I 
Now that. you can find di.fferent. figures of speech in reading mat.t.er and have ll 
tried writing some of your own, you are ready to learn how to interpret j 
figurative language. 
Authors do not use figures of speech just to be fancy. They use them ivhen 
1 they feel their use can get more meaning across to the reader. Literal 
language is a statement of fact. As you have seen, figures of speech 
involve comparisons. If the author is to be successful in getting his 
I. 
1. entire meaning across, the reader must be able to interpret figures of 
speech~ 
Change each of the following sentences to literal language. Ibes the 
1 original sentence have more meaning? 
· !1 Example: The raindrops made gooseflesh on the lake. 
I 
I 
The raindrops caused small bumps to appear on the surface of 
the lake. 
How cold is the weather in the first sentence? 
Can you tell about the iveather in the second sentence? 
1 1. The trees were talking in their sleep. 
I 
I 
1: 2. . She md a riveting headache. 
4. 
====---..--
It was the time of year 1-rhen thunder storms crowded around like a pack 
of ivolves. 
Quick admirations broke out like brush fires in her path. 
I 
II 
I 
I' I 
II 
,I 
II 
'I ,, 
·I i 
I 
I 
I 
~= 
ll 
lesson 8 
(cont.) 
5. His thoughts were spinning around like a rear vTheel stuck in the nmd. 
, 6. To hide a secret from her is like trying to smuggle daybreak past a 
rooster. 
He sat down like a tired accordion. 
8. A wood fire sings and does soft-shoe dances on the l'ralls. 
9. The wind flattened the grass with great cat licks. 
10. The moon spread silver on the water, and the ripples broke it into 
small change. 
ll 
·I 
!I 
I! 
II 
I. 
,I 
,, 
II 
II 
II 
Now take five of the sentences and tell what meaning there is in the figure II 
il 
'I 
li of speech that is not retained when you change it to literal language. 
,, 
,, 
It 
1: no. 
no. 
no. 
-- 1---
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Lesson 9 
Sometimes people 'tvho have not done nmch writing try to use figures of speechll 
that are not appropriate. ~~en this happens they have not understood the 
full meaning of the figure of speech they are using. 
Underline the person or thing the figure of speech might appropriately 
describe. 
Example: She was as crisp as a spike of white hyacinth. 
a. a bride 
b. a nurse 
c. the mother of two young children 
1. It looked like a condensed moonlight. 
a. morning frost on the grass 
I ' b. a pair of white mittens 
c. clean, 't-Thi te typing paper 
2. She hummed a little raveling of a song. 
a. an aria from grand opera 
b. an old favorite 
c. a new novelty record 
3. He can convert a minnmv of thought into a whale of sound. 
a. an efficient business executive 
I 
b. a social bore 
c. most students vTho can •t anst•Ter a teacher t s question 
They were squatting on the gr ound like golden idols. 
a. three cream- colored convertibles 
b. daffodils 
L ~ ripe :p~s"--'-'=======-"=========-=-== 
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Lesson 9 
(cont.) 
1 5. (He or She) has a personality like a dentist t s drill. 
a. a vroman vlho constantly gossips 
b. a bashful young man 
c. an efficient policeman 
Here are some unfinished figures of speech. What might each one 
appropriately describe? Be specific. 
1. 
1' 5. 
I! 
As black as the inside of an eight ball. 
----------------------
hitchhiking on a breeze. 
As deliberate as a self-service elevator. · 
As futile as slamming a ~Tinging door . 
As relaxed as a pound of liver. 
55 
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Lesson 10 
figur es of speech which involve confused comparisons are out of place in 
good writing. They befuddle the reader, and authors who use them may be 
, inaccurate, biased, or just plain careless. Good readers should be able 
to recognize confused comparisons. Put a check mark in front of each 
'• sentence which contains one of these confused figures of speech. 
Ex:ample: His pen l-Ias the 1o1eapon he used to create great literature. 
II 
I• 
This is confused. You do not create things by the use of weapons. 1 
1. 
I --
The lightning bugs were like a thousand little flash bulbs 
photographing the night. 
II 
II 
2. The storm rolled away to a faintness like a train entering a station. 11 
__ 3. The 1-Tind was tuning the telegraph wires. 
_4. The Captain of the Ship of State nmst watch his road signs. 
_5. He held the cards in his hand and ran through them rapidly. 
_6. I clutched at the hem of sleep and pulled it over me again. 
__ 7. Every branch on the tree v.rore trousers of snow. 
8. He had dark circles under his disposition. 
__ 9. It vras the kind of house that catches memories like lint. 
10. One long, lurid pencil stroke across a sky of slate was all that 
was left of d~light. 
==--==~ =~-~ =- =-·· ==-=--==~=-. -·-
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lesson 10 
(cont.) 
" I 
I 
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1' ~ 
Notv take each of the sentences which contain confused figures of speech and jl 
' explain tilly they are confused. 
no. 
no. 
,, 
no. 
no. 
no. 
Check your answers. 
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Lesson 11 
Frequently authors use figures of speech to explain their feelings about 
things. What feeling do you think the author is trying to give the reader 
in each of the following sentences? 
Example: The bay "~<-ras buttered over with calm. 
Serenity and peace 
1. He was wandering in endless acres of afternoon. 
• 
II 2. The waves leap-frogged toward the shore. 
II 
: 3. The taxi started up like a squirt of seltzer. 
1, 4. The day looked as if it had been up all night. 
The sun had his arm around my shoulder. 
The angry waves charged in with their coats off. 
I 
I 
I 
I 
I 
I 
1: 
II 
II 
I 
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II 
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1
1 7. 
!. 
The dead fleet looked as forgotten as stone implements in a museu.m case. 1 
8. 
9. 
-=-=-=- f 
In the hundredth of a second there may be a hissing rocket down right 
field, a cloud of dust over first base. 
Girls in bright frocks poured out of school like a flower garden 
breaking rank. 
'I 
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------~== 
Lesson 11 
(cont.) 
1 
10. A wood peeker was riveting outside the window. 
I 
jl 
II 
I 
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Lesson 12 
How well can you read figures of . speech by this time? 
.AB a check on your I 
ability interpret the folloldng selections. 
1. Give the literal meaning of the selection. 
2. 
II 3. 
Explain what general feeling the author wishes the reader to have. 
Give exampl·es of at least two figures of speech used in the selection. 
Explain the comparison involved. 
Example: As I unbuckle Missy's blanket, she offers her off foreleg 
for a handshaking, but we haven 1t much time; so, 11 Put your foot 
down, Missy! 11 I curry her chestnut coat with all my strength 
until the dust billo1-vs around us; then I brush hard, till she 
shines like burnished copper. Now I rub her down lrlith a soft 
rag for that extra satiny polish--the joy of the horseman's 
keen eye. I brush and comb her tail until it is as fine as 
spun glass; it is very thick and long and nows behind her 
like a misty cloud. 
--Arme King, 19.51-19.52 "Atlantic 11 contests for high school and 
private school pupils. 
The author is brushing and currying a horse. 
The author wishes us to know what a good horse this is. 
"till she shines like burnished copper "--The co lor and 
sheen of the horse are compared to shiny copper. 
"I brush and comb her tail until it is as fine as spun glass. u 
~-The silkiness of the horse's tail is compared to the s'ilkiness 
of . spun glass. 
I 
\ 
d ' 
II ive were glad when midnight came and we could don our equipment, which 11 
" consisted of many layers of clothing and, finally, crampons clamped 0 vcer I 
nailed boots. Ice axes in hand, 1ve made our 1-vay out of the doorless hovel 11 
and were greeted by a stiff wind. The sky was alive With quivering points 
I 
I
I that pierced the atmosphere with frigid rays. The fiery white moon threw \II 
i aery ridges::iato shadow and glaciers into luminated .fields. There was not 
II 
II 
a sign of life, only masses too frozen to avalanche until the hot afternoon ,
1 sun ~ould prod them. 1 
I 
--Peter Rona, 19.51-19.52 "Atlantic 11 contests for high school and private 
school students. 
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Lesson 12 
(cont.) 
london was bombarded day and night. The sound of the whining air raid 
warning became part of our existence. The . burst of anti-aircraft fire 
became a regular punctuation of time. Scarcely an hour passed without the 
heavy detonation of exploding bombs. At night tile red mouths of the ack-ack 
I guns belched crimson fire at the tiny enemy planes caught in the relentless 
crisscrossing of great searchlights. 
--Caroline Schur, 1951-1952 "Atlantic 11 contests for high school and private 
school studerrt s. 
I I 
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Lesson 12 
(corrt.) 
Palm Beach sprawled plump and opulent between the sparkling sapphire 
of Lake Uorth, flawed here and there by houseboats at anchor, and the 
great turquoise bar of the Atlantic Ocean. The huge bulks of the Breakers 
and the Royal Poinciana rose as twin paunches from the bright level of the 
sand, and around them clustered the Dancing Cflade, Bradley1 s House of 
1 Chance, and a dozen modistes and milliners with goods at triple prices from 
New York. 
--F. Scott Fitzgerald, F.rom 11The Rich Boy." 
l ' 2 ~~--= 
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lesson 12 
(cont.) 
Earth has not anything to sho1-r more fair : 
full muld he be of soul 't.Yho could p~ss by 
A sight so touching in its majesty: · . 
This city novr doth, like a garment, wear 
The beauty of the morning; silent, bare, 
Ships, towers, domes, theatres, and temples lie 
Open unto the fields, and to the sky; 
All bright and glittering in the smokeless a:ir. 
Never did sun more beautifully steep 
In his first splendor, valley, rock, or hill; 
Ne 1er s~1 I, never felt, a calm so deep~ 
The river glideth at his own sweet will: 
Dear God~ The very houses seem asleep; 
And all that mighty heart is lying still~ 
--William Wordsworth, 
"Composed Upon Westminster Bridge. " 
I 
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Lesson 12 
(cont.) 
Over the lagoon a mist drifting and low bad crept, erasing slowly t he 
glittering images of the star s . And now a great expanse of white vapor 
covered the land: it flowed cold and gray in the darkness, eddied in 
noiseless whirls round the tree trunks and about the platfcrm of the house, 
which seemed to float upon a restless and impalpable illusion of the sea. 
Only far a;.:my the tops of the trees stood outlined on the twinkle of 
heaven, like a somber and forbidding shore--a coast deceptive, pitiless 
and black. 
--Joseph Conrad, From "The Lagoon. n II 
I' 
I 
I 
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History Repeats Itself 
Another type of figurative language is literary allusion. Many 
authors refer to people or happenings in the past. Example: He was built 
like a youthful Hercules. Just what does this person look like? Is he 
pale and sickly, fat and lumpy, all strength and muscle? This is a literary 
allusion. To understand what this person looks like you will need to know 
what Hercules looked like. To understand literary allusions the reader 
must know romething about the people or happenings that are referred to. 
11:my allusions come from history, mythology, older literature or the 
1 Bible. A reader can never hope to study all the allusions 'Which might 
occur, for there are thousands of them. The very best way to become 
acquainted with these people and happenings that crop up again and again 
your reading. 
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Lesson 1 I 
1 Here are ten names from history. Find out from an encyclopedia or biography 
why each one is fa.mOus. You may wish to divide the names so that each 
student has onJ:y one or two. If you do this, you should pool your 
informati on. Some of these you will lmm-r already. 
Example: Columbus--discovered a continent he wasn•t looking for. 
,, 1. George Washington 
II 
I 
I 
2. Benedict Arnold I 
I. 
I 'I 
II I I 
' I ). The Borgias 
4. Nathan Hale 
_· .. 6 
I 
~--==-- ~ 
I 
9. Marathon 
110. Calvin Coolidge 
1-
=-==- =~ 
--------
lesson 1 
(cont.) 
I 
Lesoon 2 
Using the information from the previous lesson, explain the meaning of the 
literary allusion in each of the following sentences. 
Example: The scienl:,ist was a modern Colurnbus. 
(He found something he wasn't looking for.) 
1. Simon Bolivar has been called the Geor ge \'lashington of South .America. 
2. He was another Benedict Arnold. 
3. The Smiths were minor Borgias. 
4. His love of country was as great as that of Nathan Hale. 
5. He ran the club like a Napoleon. 
6. The Spanish Armada had nothing on the defeated football team. 
7. Henry VIII was a saint compared to that particular movie star. 
8. He faced defeat like Robert Bruce. 
9. He would ha:ve considered Calvin Coolidge a lengthy speaker. 
10. The station at the corner sells Marathon gasoline. 
,, 
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lesson 3 
The se na.1ro s are from mythology. Explain the rooaning of the literary 
allusion in the following sentences. You may want to refer to a book on 
the subject. l'Vthology by Bullfinch is a good one~ 
1. The Panama Canal was completed with Herculean effort. 
2. Have you seen the new Mercury automobile? 
3. He had the :t-!idas touch. 
4. The new car was a mechanical cyclops. 
5. The Fates are against usl 
F.ind out about the follovr.i.ng characters from mythology, and tell what 
present day pE!r'son or thing could be compared to each one. 
Example: Atlas -- The Olympic ueight-lifting champion 
1. .Apollo 
2. Venus 
3. Pegasus 
4. Ulysses 
5. Madusa 
===---==-===~= -=-= ==---- =--
Lesson 4 
The following allusions are from literature. The very common sources of 
literary allusion are the plays of Shakespeare and the Bible. Here are some 
possible titles for movies along with a brief description of the plot. All ' 
. the titles contain an allusion to a person or happening in literature. 
Explain why the title fits the movie. You may find some of the references 
in an encyclopedia. To help yoo) the source of the reference is given in 
parenthes.es. 
Example: Speak for Yourself--a romanti c comedy in uhich a girl who is 
proposed to by proxy marries the boy who proposes for his friend. 
(This refers to The Courtship of Iv!iles Standish by longfellow 
in 'Which John Alden tries to help- a bashfUl -friend by proposing 
to his girl for him. The girl marries John Alden instead of 
the friend.) 
1. Falstaff in Boston--lvhat happens to a rowdy, fun-loving character vrhen 
he visits a traditionally dignified city. 
n-J'illiam Shakespeare, Henry IV, Parts I and II, Henry V, Merrywives of 
\vindsor) 
2. The Fallen Angel--a .tragedy about a young man who is thro-vm out of the 
family 't-7hen he tries to take his father 1 s business away from him. 
{John I1:i.lton, Paradise IJ:>st) 
3. JV'Jal'lila from Hea:ven--a farce about a happy-go-lucky family who always 
have chicken for S'unday dinner despite the fact that no one in the 
family holds a steady job. 
(Numbers 11:7-9) 
4. Joseph's Coat--a brand nev1 kind of movie vrhich experiments with 
spectacular color photography. 
(Genesis 37:3) 
Lesson 4 
(cont. ) 
5. Cain--the story of a psychopathic killer. 
(Genesis 4:8) 
I 
II 
Lesson 5 
Now try making up movies yourself. Here are ten names which might be used 
1 
in literary allusions. Choose five and shmi how the stories behind the 
II 
I 
names could be made ·into modern movies. Give a brief synopsis of the plot 
similar to thoffi given in Lesson 4. Use your imagination! 
1. Job 
2. Ibubting Thomas 
3. Ibn Juan 
4. Helen of Troy 
5. Brutus 
6. 11The One Hoss Shay 11 
1: 7. Ibn Quixote 
8. Jonah 
II 9. Judas 
ll 
1, 10. Daniel in the lion 1 s den 
I 
II 
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Lesson 6 
.1 IDeate each literary allusion and explain why it was used. 
Example: 
I 
II 
Happy is the man in the bleachers. He is enjoying the spectacle 
that gods on OJ.ympu's contrived only with difficulty 1.-rhen they 
sent Helen to Troy and picked their teams. 
( 1Atlantic, 11 February, 1954.) 
The Greek gods supposedly lived on Olympus , a huge mountain, 
and influenced the lives of men. The baseball teams are 
compared to the two armies that fought in the Trojan 1iar 'Which 
began when Helen w:ent to Troy instead of staying home. 
Physically they exhibited no indicati on of their past lives or 
character. The greatest scamp had a Raphael face, with a profusion of 
'' blond hair; Oakhurst, the gambler, had the melancholy air and intellectual 
abstraction of a Hamlet; the coolest and mo st courageous man 1-ras scarcely · 
over five feet in height, with a soft voice and an embarrassed, timid 
manner. 
--Br'et Harte, From 11The Luck of Roaring Camp. 11 
What gulfs betw·een him and the seraphimJ 
Slave of the 1.rheel of labor, what to him 
Are Plato and the swing of Pleiades? 
--Edwin Markham, F.r'om 11The M:m With the Hoe. 11 
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Lesson 6 
(cont.) 
\.fuen wasteful war shall statues overturn, , 
And broils root out the work of masonry, 
Nor Mars his sword nor war 1s quick fire shall burn 
The living record of your memory. 
--William Shakespeare, 11 Sonnet 55.n 
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Lesson 7 
As you can tell from the title, this poem was written by a modern 
author. It is a difficult poem to understand because it is loaded with 
literary allusions. The literary allusions are underlined to help you, 
but you will probably need to discuss this poem in class. Try to find out 
what each allusion refers to, and see how much of the poem you can under-
. stand before you talk it over with others. 
Kilroy 
Also Ulysses once--that other war. 
(Is it because we find his scrawl 
Today on every privy door 
That we forget his ancient role?) 
Also there was--he did it for the lvages--
When a Cathay-drunk Genoese set sail. 
Whenever "longen fo~ to goonyn ~ilgrimages," 
Kilroy was there; · 
he tells the Miller's Tale. 
At times he seems a paranoiac king 
Who stamps his crest on walls and says "Ky Own!" 
But in the end he fades like a lost tune, 
Tossed here and there, whom all the breezes sing. 
"Kilroy was here"; these words sound wanly gay, 
Haughty yet tired with long marching. 
He is Orestes--guilty of what cr:imef.-
For whom the FUries still are searching; 
When they arrive, they flnd t heir prey 
(Leaving his name to mock them) went away. 
Sometimes he does not flee from them in time: 
11Kilroy was-- 11 
with his blood a dying man 
Wrote half the phrase out in Bataan. 
Kilroy beware. 11HOME" is the final trap 
That lurks for you in many a wily shape: 
In pipe and slippers plus a loyal Hound 
Or fooling around, just fooling around. 
Kind to the old (their warm Penelope) 
But fierce to boys, 
thus 11home" becomes that sea, 
I 
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Lesson 7 
(cont.) 
Horribly disguised, where you were ali.vays dr01med--
(How could suburban Crete condone 
The yarns you 1-vould have V-mailed from the sun?)--
And folkS,Y fish sipped Icarian tea. 
One stab of hopeless wings imprinted your 
Exultant Kilroy signature 
Upon sheer sky for -ail the 1-rorld to stare: 
11 I was · there1 I was there1 I 1-vas there1 11 
God is like Kilroy. He, too, sees it all; 
That•s how he knows of every sparrow's fall; 
That's why we prayed each time the tightropes cracked 
On which our loveliest clo1ms contrived their act. 
The G. I. Faustus who was 
everywhere 
Strolled home again. "~lliat was it like outside? u 
Asked Can't, with his good neighbors Ought and But 
And pale Perhaps and grave-eyed Better Not; 
For 11 Kilroy 11 means: the world is very wide. 
He was there, he 1-vas there, he -vms therel 
And in the suburbs Can 1t sat down and cried. 
-Peter Viereck 
~-=~--
Can You Read the Author 1 s Mind? 
~that a difference there is in the way you feel when you listen to a 
speaker who sits on the side of his desk while he talks and the way you 
feel as you listen to a speaker who stands on a platform and reads his 
speech to the audience! The first speaker is informal, and he seems to be 
talking directly to you. The second speaker appears to be addressing a 
group; you do not feel he is speaking to you as an individual. Each of 
these speeches has a tone or atmosphere, and sometimes the tone has as 
great an influence on the audience as does the content of the speech. 
Authors also use tone. Some propaganda gets most of its punch from 
its tone. Any- 1v.riting that appeals to the emotions has a certain tone or 
atmosphere. 11uch humorous v.rriting is amusing because of its tone. 
Since you cannot see an author as you can a speaker, an author must 
be able to get the atmosphere he wants to create into the printed page. 
Particular figures of speech and literary allusions effect tone. In 
addition, some words have 1-rhat -vre: call 11connotative 11 meanings. Authors use 
these words to create a certain tone. 
Many authors are skillful at producing a specific . tone or atmosphere 
in their 1-n>iting. A good reader is able to discover this atmosphere the 
author has created. 
I 
\ 
Lesson 1 
All v-mrds have dictionary meanings, but in time many words may come 
to mean much more than just their dictionary definitions . People attach 
extra meanings to >vords, and 1.re can call thes e extra meanings 11associated 11 
meanings. However, not all people attach the same associated meanings to 
a word, so be ready to share your ideas v-Jith others in the class. 
Example: white 
I 
! 
i 
dictionary meaning: the color of a material vrhich reflects i 
all of the visible rays of the spectrum 'tvith-
out absorbing any 
Some of the associated meanings: pure, peaceful, good, har.ffiless 
A l·Jhite lie is rupposedly a harmle ss lie. 
\-/rite down rome of the associated meaning,s of the follmving words. 
l. black 
2. red 
3. purple 
4. yello1-1 
5. gardenia 
6. rose 
7. violet 
8. daffodil 
9. sun 
10. star 
11. bulldog 
12. greyhound 
I' . 
'I 
I 
II 
I' I 
I 
I 
I. 
I 
I 
I 
l 
I 
I 
lesson 2 
1. Robert Burns once wrote "Ivlf love is like a red, red rose. 11 This refers 
to a woman with beauty and spirit. 1-Jb.at type of woman would Burns 
have described if he had viTitten: 
~ love is like a black gardenia 
~ love is like a white violet. 
Mlf love is like a yellow 'daffodil. 
2. Why did a bus company choose the name Greyhound? 
3. Why would a detective be called "Bulldog" Drununond? 
4. \Vhat is the meaning of star in this sentence? Tyrone Power is a 
Hollywood star. 
' 5. lJhat about, star in this sentence? "Bright star, would I were steadfast 
as thou art~~--
I 6. IVby was a popular song given the name, 11Stardust 11 ? 
7. 1rlould "Fox Terriers" or 11 l11Jastiffs 11 be a better name for a :football 
team? Why? 
8. What is the meaning of this sentence? "Each morn a thousand Roses 
brings." 
-~- -=- -=----=- ~----= 
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. ~~· These words all- r -efer_ t_o_t-ra:'""eler sLe. s son 3 
.v Explain the associated meanings you 
!I 
attach to each word. 
&ample: nomad--travels 
II 
in search of a livelihood; has no real home. 
I 
1. commuter 
2. >vayfarer 
3. passenger-
II 4. "straphanger" 
I 
'I 
II 5. tourist 
I 
6. rover-
7. vagabond 
hobo 
vagrant 
r 8. 
I' 9. 
I 1Vhat is the difference between a companion, a follower, and an escort? 
I 
!1 Bill is a college freshman. vJhen might he be a companion, a follow·er, 
II 
II 
I 
an escort: Give specific examples. 
-.8 
! 
I 
I 
Lesson 4 
Here are the travelers again. How is the meaning of the follow.ing sentene e 
changed by the substitutions of words with different associated meanings? 
The traveler surveyed the c~owd in t_he station. 
1. The commuter surveyed the crowd in the station. 
2. The tourist surveyed the crowd in the station. 
3. The vagrant surveyed the cro1-rd in the station. 
Choose one of these three sentences and write a short paragraph using it 
as the topic sentence. Keep in mind the associated meaning of the word 
substituted for 11traveler. 11 When you ha:ve finished, compare your paragraph 
-vr.i..th paragraphs based on the other t'WO sentences. Is there a difference 
in the tone or atmosphere of the three paragraphs? 
-- - ~-- - ~-=---- -----
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lesson 5 
1 Here is the same situation described in several different ways. 
See if you can decide from the tone who probably wrote each one. 
Example: William Winston arrived yesterday to spend the Christmas 
holidays with his family before beginning the Spring 
semester at MOntezuma College. 
newspaper reporter 
lj 1. You just ought to see Bill J He really looks like a college 
man. I certainly -wish he didn 1t have to spend so nru.ch time 
with his family. 
I' 
2. He 1s really changed, hasn't he? Grown up almost overnight, you 
might say. Why, he even drank tl-TO cups of coffee today. 
3. Yah, he 1s home strutting around as if nobody else ever went to 
college. Do you think we could get your car? 
I 4. Even this brief acquaintance with college life seems to have 
I done William a world of good. 
,, 
I 5. Young Winston got in yesterday. - From the looks of him, the 
food is just as good as it used to be. 
What is the attitude of each speaker? 
II 
1. 
IJ 
2. 
I 3. 
4. 
5. 
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l£sson 6 II 
How does the author feel in each of the following selections? I I 
Ex:arnple: That fast curve meant trouble for me. The first 
time I drove :it during practice, I thought the rear axle 
had broken loose from its centering bracket, the way 
the car waddled. That's how rough it was. · I actually 
brought the car to the pits to be repaired. But the 
car was all right. It was just that I didn't like that 
fast curve and I guess it didn 1t like me. 
1. 
2. 
3. 
("Atlantic," A..uril, 1954.) 
The author anticpates trouble during the race. 
What they've done is to develop "improved 11 strains of things 
for every purpose ·but eating. They ivork out, say, peas that will 
ripen all at once. The farmer can then harvest his peas and 
.thresh them and be done idth them. It is extremely profitable 
because it is efficient. What matter if such peas tastelike boiled 
paper wads. 
("Atlantic, 11 April, 1954.) 
At the present time foodstuffs and any produce dependent on 
flavor or aroma--coffee ••• , cheese of all sorts ••• , bacon, and many 
others--are mainstays of the antonymous school of thought. All are 
1!rich" and all are 11mild." It would be unusual novradays to hear that 
anything is rich ivithout immediate assurance that it is also mild. 
11You'll enjoy its rich, mild flavor 11--especially after looking up 
these two adjectives in your dictionary. 
("Atlantic, 11 Ms.rch, 1954.) 
I 
I 
I. 
I! 
II 
II 
II Some mornings, if I look in the mirror soon after getting out I 
of bed, ••. I turn quickly to look behind me, convinced that a stranger I 
has spent the night with me and is peering over my shoulder in a !1 
sinister fashion, merely to frighten me. On such occasions , the shock I! 
of finding that I am actually possessor of the face in the mirror is 
sufficient to send me scurrying back to bed, completely unnerved. 
--Robert Benchley, F.rom n:rvzy- Face. n 
' 4. 
s. 
6. 
7. 
Lesson 6 
(cont.) 
"I chanced to rise very early one particular morning this 
summer' and took a walk into the country to divert :rcyself among the 
fields · and meadows, while the green ivas new, and the flmv-ers in their 
bloom ••• [It] formed the pleasantest scene in the vmrld to one who had 
passed a ·whole wmter in noise and smok~. 11 
--Joseph Addioon, From "Tulips." 
11 0 mighty poet~ Thy works are not as those of other men, simply 
and merely great works of art; but are also like the phenomena of 
·nature, like the sun and the sea, the stars and the flowers; like 
frost and snow, rain and dew, hailstorm and thunder ••• 11 
--Thomas De Quincy, From uou· Knocldi1g at the 
Gate in Yacbeth. u 
"This land of ::uch dear souls, this dear dear land, 
Dear for her reputation through the world, 
Is now leased out--I die pronouncing it--
Like to a tenement or pelting farm: 
England, bound in with the triumphant sea, 
Whose rocky sh<r e beats back the envious siege 
Of tvatery Neptune, is now bound in with shame, 
With inky blots, ani rotten parchment bonds: 
That England, that t-vas wont to conquer others, 
Hath made a shameful conquest of it self. " 
I• 
ll 
., 
·I 
I 
1: 
I 
I 
I 
II 
'I 
I 
I 
1 
--William Shakespeare , From Richard the 
II 
Second. \! 
11 Hark1 Ha.rk1 the lark at heaven 1 s gate sings, 
And Fhoebus lgins to arise, 
His steeds to water at those S:p"!:'ings 
On chaliced flowers that lies; 
And tvinking Ivlary-buds begin 
To ope their golden eyes. 
With everything that pretty is, Ivu lady sweet, arise; 
Arise, arisel " 
--William Shakespeare, From Qyrnbeline. 
II 
II 
II 
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Lesson 7 
What is the tone of each of the following selections? Lbes it praise, 
condemn, lTarn, or shame? Is.it gay, jolly, thoughtful, melancholy, peaceful? 
I, 
Is the author seriom? Is it an attempt to convince? Is it strictly 1 
informative? Lbes it involve the opinion of the author? These are simply 
sample questions yru might ask yourself. Tr,y to think of others. 
Elca.mple: "Here's a holiday land where you can have an intriguing:cy 
'foreign', excitingly different vacation--without elaborate 
pla.niling or preparation. Canada 1s playgrounds are near, 
new ••• and richly varied. Choose the charm of cities ••• or 
the scenic splendour of unspoiled National Parks; cool, 
lovely lakelands; serene mountain,s." 
( 11 Atlantic, 11 February, 1954. ) 
This is an attempt to convince. 
l. 11Even in November, Thailand's storage facilities [for rice] 
were bulging. The real problem came in January 1-1hen the 1953 
crop w-as ful]y harvested. The government moved in to cut the 
drain on foreign exchange by declaring strict import controls. 
Only the typhoon that destroyed oo much of Japan's rice in the 
fields last summer has saved f.hailand from a really arer-
whelming surplus. 11 
("Atlantic, 11 February, 1954.) 
2. "Certain sinister trends in parts of Central and South America 
are convincing proof, if any were needed, that the United 
States' interests throughout this area cannot no-vradays be 
limited ~rely to private commercial exploitation and tourist 
relaxation. There must be a wider, national concern in the 
political and economic stability of the l'Thole region. n 
("Atlantic, 11 February, 1954.) 
-- -=----=-- --=== -----~.::::.. 
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lesson 7 
(cont.) 
3. nAs the little boat drew farther off into the night, an exact 
reflection of the magical and triangular city hung in the still 
vmter like a bright honeycomb. Joining along the bright line 
of the ·waterfront, the two towns grew together like a golden 
lozenge. The structure of the submarine city swayed for a few 
moments in the ripples left by -the oars and then, as the soft 
dislocation subsided, cohered once more in silent and shining 
congruency. 11 
("Atlantic, 11 February, 19.54.) 
h. 11 From the shore to the crest of the Salp~triere, the island 1-ras 
ablaze. The sudden uprush of wind gathered and combed the 
flames into a roaring shock of hair streaked with black tresses 
of soot from half a dozen new· holes torn in the sides of the 
mount.ain." 
("Atlantic, 11 February, 19.54.) 
5. 11Anyone 1r1ho happens to be a middle-aged woman in desperate 
financial circumstances, saddled vlith a large family of under-
nourished children, and 11Tedded to a shabby, sparrow-sized 
unemployable whose ill health is rivaled only by her own, has 
fairly bright prospects: she is a natural for television. Any 
11Toman so equipped can, 1dth little effort and no experience 
become a star performer on t Strike It Rich' or' aey other or' a 
half-dozen netw·ork television shows which are nmf regularly 
available to the public, and which have discovered in human 
misery the Comstock IOO.e. 11 
( 11Atlantic, n February, 19.54. ) 
c - -= ---"-===-
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Lesson 7 
(cont.) 
6. 11Thesis as w·ell as antithesis must be trans-substantiated in 
Ibsen' s Hegelian syn·~he sis • 
I culled this sentence from a review in the Times of 
Ibsen's Elnperor and Galilean. I culled it becauseitstruck 
me as be:ing,---vrltJione possible exception, the most gorgeous 
s entence I ever encountered in the English l~guage. 
( 11 Atlantic, 11 February; 195 4. ) 
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FINAL TEST 
A. 
Some of' the follov-Jing sentences contain figures of speech. In the 
space provided write "8}' "M, 11 or npn to shoH whether the figure of speech 
is a simile, metaphor, or personification. If there is no figure of 
speech in the sentence, write 11 X11 in the space provided. 
1. His hair stood up in little paint brushes from sleepi'ng. 
2. The air 1-ms as clean as starched linen. 
__). The platter -vras heaped with golden-bro-vm pieces of chicken. 
4. It u as a technicolor day in October. 
:). The hail plucked fretfully at the uindovrs. 
Tell in your ovm -,wrds what. tne following poem means. 
0 Du.ty, 
~fuy hast thou not tile visage ot a sweetie or a cutie? 
Why glitter thy · spectacles so ominously? 
lihy art thou clad so abominously? 
Why art thou so different from Venus 
And why do thou and I have so few interests nmtually 
in common bet .. reen us? 
~Jhy art thou fifty per cent martyr 
And fifty-one per cent Tartar? 
Why is it thy unfortunate wont 
To try to attract people by calling on them either to leave 
undone the deeds they like, or to do the deeds they don•t? 
Why art thou so like an April post-mortem 
Of something that died in the ortumn? 
Above all, why dost thou continue to hound me? 
Why art thou always albatrossly hanging around- me? 
--Ogden Nash, From 11Kind of an Ode to Duty. i! 
!I 
II 
I 
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FINAL TEST 
B. 
L:>cate the literary allusions in the following selection and expla.:in 
i-Thy each one has been used. 
11Hercules 11 Hathaway stood with a racing saddle aver his arm 
waiting for his turn to weigh in. If that mechanical Benedict Arnold 
1-reighed him heavy again today, he 1d be through. - At least that t s what 
\vilson had said. 110ne more binge on chocolate eclairs and you don tt 
ride for me a:nylnore. 11 That lousy Simon Iegreef Why he wasthe best 
jockey 'Vlilson had, and today 1-1as his day. Pegasus ivas stamping in 
his stall eager to stretch his legs; the track ha:i just the right 
amount of moisture; and at home there -vras a pint-sized Venus waiting 
to bake him a chocolate cake. 11Hercules 11 stepped to the scales. 
The Nappleon standing by them flipped the weights back and forth, 
let them balance, and whistled. 11If you 1d like to take the lead out 
of your boots, we can try again. 11 
The jockey felt the troubles of Job settle onto his shoulders. 
11Therets nothing but me in these boots, 11 he said. 
c. 
FINAL TEST 
( ~ -. 
-. ~ ' 
~fuat is the tone of each of the follow-ling selections? 
Who first reduced lying to an art, and adapted it to politics, 
is not so clear from history, although I have made some diligent 
inquiries. I shall therefore consider it only according to the 
modern system, as it has been cultivated thes e twenty· years past 
in the southern part of our mm island. 
--Jonathan .:Mift, From 11 1he .Art of Political lying. n 
One day tvrelve years ago an outraged cartoonist, four of whose 
drawings had been rejected in a clump by The New Yorker, stormed 
into the office of Harold Ross, editor of the magazine. 1'Why is it, 11 
demanded the cartoonist, 11that you re j ect my -vmrk and publish drawings 
by a fifth-rate artist like Thurber? 11 Ross came quickly to my defense 
l ike the true friend and devoted employer he is. 11You mean third.:.. 
rate, 11 he said quietly, but there was a warning glint in his steady 
gray eyes that caused the discomfited artist to beat a hasty retreat. 
--James Thurber, From 11 The Lady on the Bookcase. u 
lD J Death has reared himself a throne 
In a strange city lying alone 
Far down -vJithin the dim West, 
Where the good and the bad and the worst and the best 
Have gone to their eternal rest. 
There shrines and palaces and towers 
(Time-eaten towers that tremble not 1 ) 
Resemble nothing that is ours. 
Around, by lifting winds forgot, 
Resignedly beneath the ~ 
The melancholy waters lie. 
--Edgar Allan Poe, from 11The City in the Sea. 11 
FINAL TEST 
The year 's at the spring 
And day t s at the morn; 
1-brning! s at seven; 
The hill-side 1s dew-pearled; 
The lark's on the -vri. ng; 
The snail's on the thorn: 
God 1s in his heaven-- -
All 1 s right with the world! 
! ~ ' 
·.... .i 
--Robert Brmmi.ng, From Pippa Passes. 
I hear America singing, the varied carols I hear, 
Those of mechanics, each one singing his as it should be 
blithe and strong, 
The carpenter singing his as he measures his plank or beam, 
The mason singing his as he makes ready for work, or leaves 
off work, 
The boatman singing what belongs to him in his boat, the 
deckhand singing on the steamboat deck, 
The shoemaker singing as he sits at his bench, the hatter 
singing as he stands, · 
The wood-cutter's song, the plowboy's on his way in the 
morning, or at noon intermission or at sundown, 
The delicious singing of the mother, or of the young vTife 
at lvork, or of the girl set·ring or washing, 
Each singing ifhat belongs to him or her and to none else, 
'Ihe day what belongs to the day--at night the party of 
young fellows, robust, friendly, 
Singing with open mouths their strong melodious songs. 
--Halt vJhitman, 11 I Hear America Singing. 11 
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Imagine ThatJ 
Suggested .Anffi.rers 
Lesson 1 
1. F 6. F 
2. F ?. F 
3. L 8. 1 
4. F 9. - JJ 
5. L 10 . F 
Lesson 2 
1. face-beet; redness 
2. dress-daisy; f're shness 
3. man-ox; stupidity 
4. man-fox; smartness 
5. girl-lark; happiness 
1. hair-spun gold; golden color 
2. play-ba seball hit; success 
3. baseball- favorite dish; enjoyment 
4. Casey-big wheel; importance 
5. foot ball playet'-bulldozer; paver 
1. wi nd 
2. e lms 
3. w·ind 
4. 'Hi nds 
5. sea 
A simile is a stated comparison of two things you would not ordinarily think 
of as being like each other. Similes usually contain the words Hlike" or 
"as. 11 
Examples: Her smile was like turning up a lamp. 
The small boys were washed as clean as pebbles in a brook. 
A metaphor is an implied comparison. 
Examples: Little slivers of memories were sticking into me. 
(Doesn't this compare memories with splinters of glass or -vrood? ) 
The swallo1ors were power diving in the twilight. 
(Doesn t-t, this compare swallows with airplanes?) 
Personification is the implied comparison of an idea or thing to a person. 
Examples: The rain was typing on the roof. 
It w.a~s raining with a sart of wistful absentmindedness. 
(The rain is treated as a person.) 
I 
II 
I 
I 
I 
Suggested Anmfers 
Lesson 3 
1. p 
2~ s 
3. s 
4~ Jvl 
s~ p 
6. N 
7. p 
8. s 
9. N 
10~ s 
11~ p 
12. p 
13~ s 
14~ M 
15~ s 
16. M 
17 ~ s 
18~ p 
19. M 
20. p 
,, Lesoon 4 
The wind shuffled the crisp leaves 
and dealt them again. P 
A light in one of the downstairs 
windows w:inked tifice. P 
It 1-fas svTaybacked like an old 
cow. s 
the silver pepper of the stars M 
before the sun had more than peeked 
over the horizon P 
She looked exactly like a cross 
pansy. S 
' a bus that bullied its way through 
the traffic P 
Lesson 8 
1. A soft wind rustled the leaves on 
the trees. 
(droHsiness-time of day) 
2. She had a very bad headache. 
(the pounding feeling) 
3. It was the rainy searo n. 
(deliberateness of the storms--
evilness) 
4. Everyone thought she 1-1as very 
attractive. 
(the effect she had on people) 
S. He couldn't get anywhere with his 
thinking. 
6. 
7. 
8. 
9. 
(futility-effort of the attempt) 
It is impossible to hide a secret 
from her. 
(absolute impossibility-her 
persistence) 
He sat doHU as if he 1-rere very 
tired. 
(complete fatigue) 
A wood fire makes noises and casts 
shadows on the walls. 
(happiness-spirit) 
The grass was blown dovm by the 
•rind. 
(force) 
10. The light of the moon was reflected 
on the water. 
(calmness of the night) 
Lesson 9 
1. a 
ancient tractor that acted as if it 2. b 
has indigestion p 3. c 
4. c 
S. a 
-=---· --=*t =--~ - --=- ---=------ =--
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Suggested Anmvers 
' Lesson 9 (continued) 
I 1. something involving bad luck 
2. something that could go under its own pmver but could also be carried 
by a breeze--a butterfly 
3. anyone ·who gets 1-1here he is going at his own speed 
4. anything which involves futility and anger or irritation 
1 5. anything so relaxed it is completely limp 
Lesson 10 
2. 
4. 
5. 
7. 
9. 
A train entering a station gets louder, not fainter. 
You do not vratch road signs when you are sailing a ship. There are 
none to v-ratch. 
Feet and hands just don 1t work that wey. Not even a contortionist 
could manage this, 
Branches are usually considered the arms of a tree. 
Houses do not catch lint. 
(It was the kind of house that catches memories like dust,) 
Lesson 11 
I 1. 
2, 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
idleness 
happiness--being light hearted 
sudden speed 
drabn~ss, tiredness 
warmth 
po1ver and force of nature 
lack of present usefuliless 
unbelievable speed 
pleasant confusion of color 
irrit ation caused by persistent noise 
' ;~ 
History Repeats Itself 
Suggested Answers 
Lesson l 
1. Has been called the 11Father 11 
of his country 
2. Betrayed his country 
3. A family that gained power 
through violence 
4. Gave his life for his 
country 
S. A famous military leader 
and dictator 
6. Almost complete~ demolished _ 
by the English fleet 
7. Considered a highly immoral 
ruler 
8. Refused t o accept defeat _ 
9. Refers to a race run by a 
messenger who carried the 
news of the vict.ory at 
Marathon, an ancient Greek 
village 
I! 10. A United states President -
whose comments 1vere extremely 
brief 
' Lesson 2 
I 
lj 
(see anStvers for Lesson 1) 
Lesson 3 
l. 
2. 
Hercules was given twelve v~ry 
difficult tasks to perform. 
Marcury was the messenger of 
the gods. 
3. Everything l1idas touched 
turned to gold. 
Lesson 3 (continued) 
4. A cyclops had one eye. 
(The car has one headlight in the 1 
middle instead of one on each s:id e) 
S. The Fates were in charge of the 
thread of destiny 
1. 
2. 
3. 
4. 
s. 
a handsome young man 
a very beautiful woman 
a fast car or airplane 
a vmnderer 
an ugly woman . 
Lesson 4 
1\ 
1. I Falstaff was a rov-rdy Shakespearian J 
character vrho enjoyed a wild time.. \ 
2. 
3. 
Milton 1 s Paradise L::>st tells of ~~ 
the angel Satan who is thrown from 
heaven because he stirred up · j\ 
trouble. I 
According to the Old Testament 1 
God sent manna to -fee The HeDrews. 
4. Joseph, an Old Testament character -
had a coat o:r-many bnlliant color~. 
S. Cain, Adam 1 s ron, killed his 
brother Abel. 
Lessons S, 6, and 7 
no key 
' 5 
• 
II 
II 
Tone 
SUggested AnSi"fers 
lesson 1 
l. evil, mysterious 
2. spirit, courage, passion 
3. royal 
4. warm, (aloo cd\iardl¥) 
5. lush 
6. beauty 
7. shy 
8. simplicity 
9. power or force 
10. purity, distance 
ll. tenacity 
12. speed 
Lesoon 2--no key 
Lesson 3 
l. travels daily from home to work--usually from a suburb to a city 
2. usually travels on foot 
3. travels on some type of public transportation 
4. travels on subways or busses during the rush hour 
5. travels for pleasure 
6. travels with no particular desination in mind 
7. same as 11rover 11 but usually considered carefree or gay 
8. same as 11rovet' 11 but usually considered to have no visible 
means of support 
9. same as 'hobo 11 but a stronger term--usually cormotes unwillingness 
to obtain honest means of support 
Lesson 4--no key 
Lesson 5 
1. high school girl--envious 
2. his mother--maternal, protective 
3. younger brother--disgusted, perhaps jealous 
1 4. high school teacher--objective 5. college alumnus--nostalgic 
i 
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U:lsson 6 
l~ disgusted 
2~ amused 
Tone 
Suggested Anm-1ers 
' 3~ The auth<r is laughing at himself. 
4~ pleased to be alive and able to enjoy life 
5~ full of pr aise 
6. distressed and upset 
7. joyous 
Lesson 7 
L infocmative 
2~ opinion of author, perhaps prejudiced 
3~ mysterious and strange 
4. viole:n.Ce and ·power 
5. co ndemn:ing 
6. lmmorous 
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